Parent Binder- Transition 101
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Participant in Students Transitioning
Successfully from High School
Albert Einstein Academy of Ohio
Innovative Strategies Grant

Albert Einstein Academy
Our Vision
To foster an environment of uniqueness and belonging.

Our Mission
AEA is a welcoming and diverse district which provides a comprehensive and rigorous
educational environment with resources, programming, and support for all students
regardless of race, religion, sexual orientation, or gender identity.

Our Core Values
Teach: Support, prepare, and nurture student and adult learning
Empower: Encourage, facilitate, and support students becoming stronger and more
confident
Protect: Teach students to advocate for themselves and others.
Family: Extend support for health, well-being, and learning.
Overcome: Embrace social, emotional, and learning challenges.
Love: Model compassion, kindness, and caring for self and others.
Social Justice: Provide learning opportunities about human rights and equality.
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Transition Introduction
Transition goals focus on post-secondary education/training, competitive
integrated employment, and independent living. Students at Albert Einstein Academy
who receive special education services will be given the opportunity to explore different
careers that align with their interests and skills, exploration of post-secondary education
options and their requirements, as well as learning independent living skills.

For students with disabilities, additional planning is needed in order to prepare
them for post-secondary education/training, employment, and/or independent living.
This process is often referred to as “transition.” Transition planning can be both an
exciting and confusing time for parents and students. Albert Einstein Academy strives to
provide families with the necessary resources and services to meet their child’s
individual needs. This Parent Binder- Transition 101 was created to make transition
planning easier and help parents, students, and school staff approach this phase step by
step. Albert Einstein Academy wants parents and families to feel confident taking the
first steps exploring and planning for their child’s future.

“It takes as much energy to wish as it does to plan.” ― Eleanor Roosevelt
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Timeline for Planning
The following is a guideline from the Opening Doors to Postsecondary
Education and Training to ensure comprehensive planning. The transition
process is ultimately driven by each individual student’s needs and is able to be
adjusted as fit in order for the student to be successful in their postsecondary
pathway.
Thinking about how you want to live your life – explore
options
● Self-exploration (students discover their interests, talents,
and abilities. Self-exploration will lead students to future
job options that can best suit them.)
○ Grades 7-9
● Exploring Postsecondary Options
○ Grades 8-10
● Exploring Student Choices
○ Grades 8-10
● Exploring Work Options through Job
Shadowing/Research
○ Grades 7-10
Planning and Preparing for Post Secondary Pathways
● Planning and Preparing – Academics
○ Grades 8-12
● Planning for a Career
○ Grades 9-10
● Planning for Personal-Social Choices
○ Grades 8-12

Exploring Post Secondary Pathways (Grades 9-10)
● Apprenticeship
● Technical College
● 2-year College
● 4-year Independent College/University
● 4-year State College/University
Selecting a Postsecondary Institution (Grades 10-11)
Applying to a Postsecondary Institution (Grades 11-12)
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Parent Role

It’s never too early to start thinking about your child’s future! Many parents
believe that transition planning only takes place during the teenage years when their
child is in 11th or 12th grade and that it doesn’t need to be considered until then. The
formal transition planning process in Ohio starts when a student turns 14 or even earlier
if appropriate.
Although the formal process of transition – planning for life after high school –
seems to make sense once the student is an upperclassman, it is also vital to begin
acquiring needed skills and identifying possible community supports much earlier. It is
important that students and their parents begin building a vision of what they would
like their future to look or be like, based on interests, strengths, and needs. Starting the
transition process when students turn 14 years old gives them the opportunity to build
the needed skills for daily living as well as creates long term goals for them to achieve.
As a parent, you play an important role in
your child’s future and success! Each year, the
district transition coordinator will reach out to
parents to fill out a Parent Transition Survey.
This survey allows parents to give input for their
child’s future in regards to academics,
post-secondary education/training, employment,
or independent living skills. Having parents
complete this survey allows for a better
understanding of that student, what needs should be addressed, and ways to better help
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and support them. Communication between a parent and their child is important and
this allows the parents to be able to share their child’s hopes and plans for after they
graduate as well. Parents are strong advocates for their child. The information on this
survey also gives parents another way to ask specific questions for the transition
coordinator and intervention specialist to best support their child or what supports and
services could allow their child to move forward toward their goals. A copy of the Parent
Transition Survey can be found on page 8.
As stated before, this survey is important in understanding a student from
another point of view and gives additional information to building the stepping stones to
their future success. This survey allows you, the parent/guardian, to share your
first-hand knowledge about your child’s interests, strengths, and needs related to life
after high school and allows the school and family to work together as well. Parent input
is included within the student's Future Planning and Age-Appropriate Transition
Assessment sections of their Individualized Education Program (IEP) which is used to
inform the postsecondary transition goals in education/training, competitive integrated
employment and/or independent living. From these goals, parents will be able to give
additional help outside of the school day to encourage student progress and success. We
strongly encourage parents to explore their child’s interests, practice financial or daily
living skills with them at home, visiting post-secondary education/training options, as
well as just being a listening ear to their child’s dreams and ideas! Parents can also
receive necessary information on local county agencies and organizations that can
provide additional support and services to their child’s post-secondary needs. Albert
Einstein Academy’s local agencies flyers can be found on pages 9-16.
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Parent Role at a Glance
● You’re a major role in your child’s IEP; be an advocate for them and take
responsibility for supporting the IEP in any way possible. Communicate
your child’s strengths, interests, and needs.
● Allow the school to provide information on your child's disabilities to gain
a better understanding. The more you know the better you can support
them.
● Encourage your child’s dreams and ideas for the future and how they can
be achieved. Also encourage realistic goals for them as well.
● Keep essential education records throughout your child’s academic career
(copies of IEPs/ETRs, report cards, progress reports, statewide
assessments, etc.)
● Build self-confidence and self-determination in your child; encourage
them to be a part of their IEP meeting/process.
● Help your child develop independent living skills outside of school.
○ Examples: Having them assist you with buying groceries at the
store, teaching them how to do their own laundry, or even
practicing good time management skills.
● Local county agencies are additional support and services that can revolve
around your child’s needs based on certain qualifications and eligibility.
● Postsecondary transition goals are developed based on your child’s current
interests, strengths, and needs.
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Parent Transition Survey
Thank you for providing input for your child’s future! This information is vital for the transition sections of their
IEP and will help the school identify the services and supports needed in order for your child to move towards
their future goals.
Name & student’s name: __________________________________________________
Please share some of your child’s
strengths:____________________________________________________________________

When your child graduates from high school, what do you anticipate they will
do?______________________________________________________________________

Do you anticipate your child will need assistance getting and keeping a
job?______________________________________________________________________

What kind of work experience (paid or unpaid) does your child
have?______________________________________________________________________

In which career(s) or specific job(s) has your child expressed an interest
in?______________________________________________________________________

Do you have preference regarding the type of work your child will do in the future? If so, please
share:______________________________________________________________________

Is there anything you would like your child to work on this school year to better prepare them for life after high
school?______________________________________________________________________

Do you have any questions regarding your child and their future
plans?______________________________________________________________________
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Local Agencies
The following fliers are basic information for local agencies in Cuyahoga and Lorain
counties. These agencies can provide additional support and services for your child and
family’s needs. Agencies typically require children and families to complete an
application and meet certain criteria in order to receive their help. Contact information
is provided for each agency and please feel free to reach out to them directly for more
information.
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Student Role
Students are the most important participants in the transition process! After all,
each transition plan is specifically designed around each individual student’s strengths,
needs, and interests. Students need to be made aware that their future is important no
matter their age. Students, starting at age 14, begin to start taking account of their
dreams and goals. They are needed to participate in transition lessons, activities, and
assessments. It is important for transition aged students to utilize resources to help
determine the best path after graduation. College is not always for everyone and that is
perfectly alright! There are different paths
for students to take after graduating from
high school, whether it is attending a
training program, going straight into the
workforce, or even going into the military.
Throughout the transition process students
will learn to identify their strengths and
weaknesses and establish how they can align them to an appropriate post-secondary
education and the career field for them. The transition coordinator and student will
develop a relationship over the years and will work cohesively together to develop future
plans. It is also common for students' transition goals to change often based on their age
and personal growth. Each year, the transition coordinator will have students complete
the Comprehensive High School Transition Survey as well as an interest inventory. Both
of these simple assessments collect a lot of data and information about the student. This
data will begin to formulate the necessary goals needed for their transition section and
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allow the appropriate supports and services needed to move them forward towards their
goals. The Comprehensive High School Transition Survey can be found on pages 18-21.
A variety of interest surveys can also be found on pages 32-44.

Students work with their intervention specialist, transition coordinator, teachers,
family, and local agencies (if applicable) for the following:
● Develop an understanding of their disability and how it impacts their education,
employment, and daily living.
● Begin to think about goals, both short-term and long-term, for their life.
● Learn to advocate for themselves by being able to discuss their strengths,
abilities, needs, and interests.
● Understanding accommodations for their educational and employment needs
and how to ask for them.
● Developing and using appropriate communication/social skills
● Learn and develop effective skills for studying, test-taking, time management,
and organization skills.
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Comprehensive High School Transition Survey
Transition assessment/interest, preferences, strengths, and needs
1. Name: ____________________________
2. Birthday: __________________________
3. Preferred pronouns:
a. He/him
b. She/her
c. They/them
d. Other: ____________
4. AEA Campus:
a. North Olmsted
b. Lakewood
c. Strongsville
5. After high school, what would you like to do? Choose all that apply.
a. Start a job/career
b. Go to college/university
c. Go to a trade/vocational school
d. Join the military
e. Not sure yet
6. If you do want to go to college/university after high school, do you know
where you would like to attend? If yes, please state where:
_____________________________________________________________
_____________________________________________________________
7. How do you plan to pay for postsecondary education or training?
a. Myself
b. Loans
c. Scholarships
d. Parents/guardians
e. Not sure
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8. What job would you like in the future?
________________________________________________________
________________________________________________________
9. Have you ever had any type of job (paid or unpaid)? If so, what was it?
(babysitting, cutting grass, dishes, walking dog, etc.):
_____________________________________________________________
_____________________________________________________________
10.

Do you currently have a job?
a. Yes, I work at __________________________
b. No

11. Have you filled out a job application
a. Yes
b. No
12.Have you participated in a job interview?
a. Yes
b. No
13.Do you have a resume?
a. Yes
b. No
14. Mark all the options that best describe what you would want in a
workplace/job:
a. Working for a large business
b. Working for a small business
c. Owning your own business
d. Working near home
e. Making decent money
f. Sitting job (office/desk job)
g. Being active/physical
h. Indoors
i. Outdoors
j. Working with others
k. Working alone
20

15.What are some of your strengths? (What are you good at or positive
characteristics )
_______________________________________________________
_______________________________________________________
16.Do you have any skills that you would like to work on/strength? Circle all
that apply.
a. Time management
b. Organization skills
c. working/dealing with money/finances
d. Positive attitude
e. Asking for help
f. Eye contact
g. Staying on task
h. Other: ___________________________________
i. None
17. Do you have your driver’s license?
a. Yes I have it
b. No, I don’t have it
c. No, but I want it
d. No and I don’t want it
18. Do you use public transportation? (Bus, Uber/Lyft), taxi, etc.)
a. Yes
b. No
c. Sometimes
19.Where would you like to live in the future?
a. Stay in Ohio
b. Move to another state; which state: __________________
c. Move to another country; which country: ____________________
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20.

What type of place would you like to live in in the future?
a. House
b. Apartment
c. Condo
d. Townhouse
e. Mobile home/RV

21.Who will you live with in the future?
a. Myself
b. With my parents/siblings
c. With a family of my own
d. Roommates
22.

Please share any other future plans you may have:

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
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Intervention Specialist & Teacher Roles
The transition process is also assisted by the student’s intervention specialist and
teachers. While attending Albert Einstein Academy, students spend more time with
their intervention specialist and teachers than the transition coordinator. They help
students identify their strengths and weaknesses and assist with finding other ways and
resources to meet their needs. Intervention specialists and teachers communicate each
student’s individual strengths and needs with AEA’s district transition coordinator so
that everyone can be on the same page and develop an appropriate plan. Intervention
specialists and teachers are also able to help figure out potential options that they
believe the student would benefit from in their future plans. Intervention specialists
and teachers are also able to assist the student with their IEP goals that will lead them to
be successful in their future endeavors. For example, if a student wants to become a
nurse in the future and has a math goal to strengthen their abilities with basic math
computations, the intervention specialist and teachers can help that student in that area
and apply basic math computations to the field of nursing.
They are also a liaison between agencies and the families. Intervention specialists
and teachers are a major support for students and families in different application
processes as well. These application processes can be for schools, programs, jobs, and
much more.
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High School Vs. Post-Secondary Education*
The following are general differences in various areas between high school and
post-secondary education with regards to special education services and support. Please
keep in mind that each post-secondary education/training program is different and can
offer more/less support than others.

Laws & Responsibilities
High School

Post-Secondary

Students receive special education and
Formal special education services will not
related services to address needs based on be available (no longer annual IEP).
an identified disability through the
Evaluation Team Report (ETR) process.
Special Education Law in place:
● Individuals with Disabilities
Education Act (IDEA)/Free
Appropriate Public Education
(FAPE).

Any college/training program that accepts
federal funds must adhere to Section 504
and the Americans with Disabilities Act
(ADA) in providing equal access. Section
504, ADA, and the Americans with
Disabilities Amendments Act (2009)
(ADAA) provide reasonable
accommodations and auxiliary aids (i.e.
sign language interpreters) for
accessibility and reasonable
accommodations.

Public schools serve ages 3-21 (inclusive)
or until regular high school diploma
requirements are met.

Colleges/training programs serve
students with disabilities regardless of
age; schools may not discriminate in
recruitment, during admission, or after
admission, entirely on the basis of a
disability.

School attendance is mandatory; if
absent, the school communicates with
that family with regards to their
whereabouts.

Students decide to attend and pay tuition
per class.
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Districts are required to evaluate and
identify students with disabilities every
three years & hold annual IEP meetings.

Students are responsible for disclosing
their disability and providing current
documentation of a disability for each
accommodation being requested. They
must be self-advocates. Accommodations
are not made without the student
revealing their disability and planning
with the appropriate postsecondary staff.

Services include individually designed
instruction, modifications, and
accommodations based on the IEP.

Reasonable accommodations may be
made to provide equal access and
participation.

Individual student’s needs based on the
IEP are addressed by the intervention
specialist, related services, and
teachers/staff.

No formal program support for school
personnel is provided. Colleges
and training programs do not provide
personal care or support personnel.
Most post-secondary options have a
contact person or center regarding
disability services.

Progress toward IEP goals is monitored
Students are required to monitor their
and communicated to the
own progress and communicate their
parent(s)/guardian(s) and/or the student. needs to instructors.
Transition planning and progress toward
measurable postsecondary goals is
monitored and communicated to
parent(s)/guardian(s) and/or the student.

If determined appropriate by an IEP
team, a high school special education
student can dually enroll at a
postsecondary institution. If taking a
college class, the student and/or
parent(s)/guardian(s) will receive grades
from the college and progress updates
from the school district.

Schools assist in connecting the student
with community support agencies if
needed.

Students are responsible for making or
maintaining their own connections with
community support agencies as needed.
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Teachers are responsible for informing
students about changes and updates to
the class content or schedule.

Students are responsible for checking
email or online course content system for
changes and updates from instructors.

Classes
High School

Post-Secondary

Students usually follow a school-directed
schedule and proceed from one
class to another.

Individual students must manage their
own time and schedules.

Classes are dictated by state graduation
requirements and district policies.

Students are responsible to register for
classes each semester.
Classes are based on field of study;
requirements may vary.

Typically, a school year is 36 weeks long.

Typically, the academic year is divided
into two separate 15-week
semesters plus a week for final exams.
Some post-secondary options are on
quarter, or trimester schedules. Courses
are offered during fall and spring
semesters and, at some institutions,
during shorter summer and winter
terms.

Class attendance is usually mandatory
and monitored carefully.

Attendance policies may vary with each
instructor. However, lack of attendance
can negatively impact performance and
grades.

Textbooks/materials are typically
provided at little or no expense.

Students must purchase or rent textbooks
in some classes. Some textbooks can be
expensive. An anticipated range for
textbooks for a full-time student is
$250-$500
per semester. However, you can find
inexpensive textbooks (new and used)
to rent or buy online.

Guidance is provided for students so they
will be aware of graduation requirements.

Graduation requirements vary for
different fields of study. Students are
responsible for monitoring their progress.
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Modifications that change course
outcomes may be offered based on the
IEP.

Modifications that change course
outcomes will not be offered.

Important dates are typically provided on
your school calendar.

Students are responsible for knowing
important dates such as deadlines
for: dropping classes, paying bills, etc.

Teachers/Instructors
Please keep in mind that every teacher is different and some of these may not apply for
every teacher/instructor.
High School

Post-Secondary

Grade and check completed homework.

May assume homework is completed and
students are able to perform on a
test.

May remind students of incomplete
assignments.

May not remind students of incomplete
assignments. Students are responsible to
check with their instructor to see if
requirements are being met.

May know students’ needs and approach
students when they need assistance.

Are usually open and helpful, but expect
students to initiate contact when
assistance is needed.

May be available before, during, or after
class.

May require students to attend scheduled
office hours.

Have been trained in teaching methods.

Have content knowledge but not
necessarily formal training in teaching
methods depending on the degree/subject
matter.

Often provide students with information
missed during absence.

Expect students to get information from
classmates or meet during
scheduled office hours when they miss a
class.

Present material to help students
understand what is in the
textbook/powerpoint notes.

May not follow the textbook; may
supplement with lectures to enhance
the topic area.

Often write information on the board or
overhead to be copied for notes.

May lecture nonstop. If they write on the
board, it may be to support the
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lecture, not summarize it. Good notes are
a must. A recording device
may be used. Accommodations based on
disability may include the use of a note
taker.
Teach knowledge and facts leading
students through the thinking process.

Expect students to think independently
and connect seemingly unrelated
information.

Often take time to remind students of
assignment and test dates.

Expect students to read, save, and refer
back to the course syllabus. Syllabi are a
way of knowing what is exactly expected,
when assignments are due, and how
things will be graded.

Utilize additional available resources to
support school staff with
implementation of accommodations.

Instructors/professors are not necessarily
trained to teach students with
disabilities and may not be
knowledgeable about the supports and
accommodations often needed.

Expect students will follow classroom and
school rules.

Expect students will follow
college/university code of conduct.

Studying
Please note that studying does vary based on the student and program. These are
general suggestions.
High School

Post-Secondary

Study time outside of class may vary (may
be as little as 1-3 hours per week).

Students generally need to study at least
2-3 hours outside of class for each
hour in class.

Instructors may review class notes and
text material regularly for classes.

Students should review class notes and
text material regularly.

Students are expected to read short
assignments that are discussed and
retaught.

Major amounts of assigned reading and
writing may not be directly addressed in
class. Students are responsible to read
and understand assigned material or
reference the syllabus. Instructors will
generally not remind you what to read.
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Testing
High School

Post-Secondary

Testing is frequent and small amounts of
material are covered.

Testing is usually infrequent (2-3 times a
semester). Tests may be
cumulative and cover large amounts of
material.

Make-up tests may be available.

Make-up tests are not always an option
and may have to be requested.

Test dates can be arranged to avoid
conflicts with other events.

Usually, scheduled tests are without
regard to other demands.

Teachers frequently conduct review
sessions emphasizing important
concepts prior to tests.

Faculty don’t always offer review
sessions; if so, students are expected to be
prepared and to be active participants, or
find study groups.

Grades
High School

Post-Secondary

Grades are given for most assigned work.

Grades may not be given for all assigned
work.

Good homework grades may assist in
raising your overall grade when test
grades are lower.

Tests and papers make up the majority of
your grade.

Extra credit options are often available.

Generally speaking, extra-credit options
are not used to raise a grade.

Graduation requirements may be met
with a grade of D or higher.

Requirements may be met only if the
student’s average meets departmental
standards. Generally a 2.0 (C) or higher.
Specific degrees may have higher
minimum GPA requirements.
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Other Considerations
High School

Post-Secondary

State and/or district policies may
determine eligibility for participation in
extracurricular activities.

Post-secondary institution policies may
determine eligibility for participation in
extracurricular activities.

Parents typically manage finances for
school-related activities.

Students are responsible for money
management for basic needs and
extra spending money.

Parents and teachers may provide
support/guidance and assist with
setting priorities.

Students are responsible for setting their
own priorities.

*Opening Doors to Postsecondary Education and Training
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Disability Laws
There are laws in place for students with disabilities, however, once a student graduates
the regulations and protections change. Below is a list of some laws to know with
regards to individuals with disabilities.

● The Individuals with Disabilities Education Act (IDEA) is a law that
makes available a free appropriate public education to eligible children with
disabilities and ensures special education and related services to those children.
○ https://sites.ed.gov/idea/
● The Americans with Disabilities Act (ADA) is the most comprehensive
federal civil rights law protecting the rights of people with disabilities. It impacts
access to employment, state and local government programs and services, and
telecommunications. It also requires that public spaces, businesses, and
transportation be accessible to people with disabilities.
○ https://www.ada.gov/cguide.htm
● The Americans with Disabilities Amendments Act (ADAA) “emphasizes
that the definition of disability should be understood in favor of broad coverage
of individuals to the maximum extent permitted by the terms of the ADA and
generally shall not require extensive analysis.”
○ https://www.eeoc.gov/statutes/americans-disabilities-act-amendments-a
ct-2008
● The Rehabilitation Act of 1973 authorizes state vocational rehabilitation
programs, client assistance programs, independent living centers, and civil rights
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protections. It also makes it unlawful for entities receiving federal funding to
discriminate against a person based on a disability. This is commonly referred to
as “Section 504.”
○ https://www2.ed.gov/policy/rights/reg/ocr/edlite-34cfr104.html
● Developmental Disabilities Assistance and Bill of Rights Act helps
individuals with developmental disabilities live in their communities as
independently as possible. It provides for access to home care and personal care
assistance, support in applying for public benefits, and some housing and
employment assistance.
○ https://acl.gov/about-acl/authorizing-statutes/developmental-disabilities
-assistance-and-bill-rights-act-2000
● Social Security programs allow youth and adults who are not able to support
themselves through employment may be eligible for assistance from the federal
Social Security Administration (SSA). Social Security programs provide a limited
amount of financial assistance and health care coverage to individuals with
disabilities who meet eligibility requirements.
○ https://www.ssa.gov/disability/
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Student Interest Inventories
RIASEC Testhttps://www.hawaiipublicschools.org/DOE%20Forms/CTE/RIASEC.pdf
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UCanGo2- Career Interest Survey
https://www.ucango2.org/publications/student/Career_Interest_Survey.pdf
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Career Clusters Interest Survey
https://cte.careertech.org/sites/default/files/StudentInterestSurvey-English.pdf
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